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Sl ide 1 
 
Part of what I  would l ike to do this  morning is  give you an idea of how a 
teacher, independent of a museum’s targeted education program would (and 
has in my case) use the AMICO Library. And hopefully, give you as well an idea 
of how the data you provide al lows me access into the ever -expanding records 
you submit to the l ibrary.  
 
Sl ide 2 
 
Newman is  a pre-kindergarten through twelfth grade school founded in 1903.  It 
was the f irst co -educational, integrated school in the city.  
 
Newman has an comprehensive technology program in its curr iculum that 
begins in kindergarten, and art education taught by my members of the f ine 
arts faculty begins in the pre-kindergarten program. 
 
Newman operates a campus wide network including wireless internet 
connections in its classrooms and lecture halls.  Technology was a highlighted 
component of the school’s most recent capital campaign.  The meaningful 
integration of technology is a criteria by which faculty are evaluated, and our 
mission statement states that “We recognize technology as increasingly central 
in instruction.” 
 
My interest in and work with AMICO is innate, I’m a geek,  but it  was certainly 
fostered by this environment. 
 
Today I want to give you a teacher’s perspective so that you understand my 
goals in the classroom and how AMICO aids me towards accomplishing them.  
AMICO not only adds content to my course, it lends my subjects relev ance and 
prescience.  
 
Sl ide 3 
 
At Newman I teach Advanced Placement Art History course which is a year-long 
Survey, as well as a semester -long survey course to high school juniors and 
seniors Both courses satisfy the school’s requirement that graduate stake an 
historical survey of either music, drama, or art. 
 
In addit ion to those courses, I  teach a Humanit ies course which is a graduation 
requirement for al l  seniors at Newman.  The course is taught as an 
interdiscipl inary investigation of a specif ic historical period.  I myself and seven 
other colleagues give lectures and lead small group discussions designed to 



mimic a large, introductory college course.  
 
 
Sl ide 4 
 
My discovery of and work with AMICO came out of my preparation for the 
Humanities course.  Si nce I am in effect my own sl ide l ibrarian and copy -stand 
photographer, I  found preparation for this course quite t ime-consuming.  A 
further frustration with the course was the fact that there was no system in 
place for students to review my sl ides after my lectures.  Two years ago, I 
abandoned sl ides for this course and turned to digital images and the internet  
 
I  mined the internet as well for scanned images from the texts I  used to prepare 
my lectures.  I  set up my lectures as simple web sites which I uploaded to the 
school’s server, and protected the site by a password. 
 
 
Sl ide 5 
 
As the year progressed, I added each of the lectures to the site so that students 
and faculty al ike could review the images. 
 
It sounds quite simple and perhaps pedestr ian, but it in fact changed the very 
nature of the course.  My lectures and the images I presented became the core 
of the course rather than the l iterature we read, and my colleagues built there 
own lectures around the images I showed.  Students became actively en gaged 
with the images, and began to explore the art and art ists of the period both on 
the internet and in the l ibrary.  And finally, my lectures suddenly became cool 
s imply because I  was using a computer to do something old in a new way--and 
this  last point, when teaching teenagers, is hardly insignif icant. 
 
Sl ide 6 
 
Teaching an art -history survey, or art in the dark as I  cal l  i t ,  to high school 
students requires the self-effacing humor of a stand-up comic and the stage 
presence of a circus ringmaster.  I also f ind that yoga helps one explain twisted 
perspective in Egyptian rel iefs, as well as the development of Greek sculptural  
styles form the Archaic through the Hellenistic periods.  This year I began 
staging tableau vivant on particularly trying days in order for students to 
appreciate the layers of information a painting contains.  
 
In education today there is much talk of learning differences and learning 
styles, st i l l  I  f ind the most the most important element in my lessons for engaging 
my students is that they see relevance to the tasks I ask of them.  Frankly, 
students today are busy and overextended free agents marketing themselves to 
prospective colleges, and students budget their t ime based on how engaging 
they find the task.  Art History as a discipl ine, they find, can provide them a very 
rewarding return for their t ime and effort.   
 
My stated goal for the course is not that they graduate with a f ixed chronology 
of art histor ical periods, instead we take as task that they graduate with the 
knowled ge and ski l ls necessary to write and speak about art and more broadly, 



visual culture as a whole.  
The test for this does not come out of a survey text, but only come from having 
my students seek works which f i rst interest them and having them explore it  
t hrough the lens of an art historian.  AMICO is what makes this possible.  
 
Sl ide 7 
 
Part of Newman’s miss ion is to prepare students to use technology in meaningful 
ways.  I  f ind them quite competent when it  comes to downloading mp3 f i les and 
burning music cd ’s. but they have a l imited appreciation for the value of 
computers and the internet as a tool for researching and sharing other 
meaningful forms of information.   
 
I  f i rst  integrated AMICO into a two-week unit exploring non-Western art in both 
of my survey classes.  Unable to meaningfully cover non-Western art in my 
classes due to t ime constraints as well as my admitted lack of expertise, I  
developed the project outl ined on the AMICO school’s s ite in which students 
develop web sites which survey the art of China, Japan, India, sub-Saharan 
Africa, and the Americas.   
 
Sl ide 8 
 
Students review a number of general  survey texts as well as more specif ic books 
from the school’s l ibrary and then develop their own model chapters with 
images they select and comment aries they write themselves.  They naturally 
want to mine the internet for information, and I introduce them to AMICO as the 
standard for which they must judge a sites academic merits. 
 
Sl ide 9 
 
On AMICO they find well-documented images about which they ca n 
meaningfully write.  They quickly realize as well that AMICO saves them time 
because it provides such an incredible breadth of works, and its documentation 
standards ensures that the images they use wil l  have al l  of the information they 
need to properly site their sources as I require.  
 
The project culminates in presentations to the class, which are then uploaded 
to the schools intranet so that the class can review the material for upcoming 
quizzes and review for the Advanced Placement examination in May.  
 
Not only does the project al low me to cover a  great deal of unfamil iar 
material, but it  models for my students what I  bel ieve to be the essence of 
academic l i fe: bringing diverse sets of knowledge together into a new context 
in order to share it  with a larger audience.  
 
Sl ide 10 
 
My second lesson on the AMICO schools site was developed entirely around the 
AMICO Library.  In order expose my students to a wider array of images than my 
lectures al low, I developed a project in which they search AMICO for images 
appropriate to the art Historical period we have just covered in class. 
 



Using RLG’s advanced search, they searched by culture and for images in the 
common era, by date.  
 
Done entirely out of class, the students then must write a commentary about the 
w ork which I  compare to a museum wall  text or a catalog entry.  
 
Sl ide 11 
 
I  developed the project along with a col league--Beth Krasseman--from the 
Kl ingenstein Inst itute of Teacher’s College at Columbia University.  Beth, who 
teaches world history, wanted to develop a meaningful assignment in which her 
students would take a piece of art they selected and perform an analysis of its 
formal elements in terms of its histor ical context. 
 
My objectives were the same as Beth’s, but more specif ically in tune with the 
discipl ine of art history.  Though we must always consider historical context in 
art history, I  specif ically wanted to press my students to apply their analytical 
ski l ls developed in class to the broader spectrum of objects they would 
encounter as adults in museums. 
 
Ideally, I  wanted the project to be a task which modeled what academics and 
art historians do.  Cite onl ine sources, document images and the ideas of 
others. 
 
Often, I’m amazed at my students’ tendency to discuss an image in the exact 
tone of their textbook, often with the same turn of phrase.  This year I  wanted to 
truly test their understanding of s ignif icant themes in art history by having them 
confront unknown images and incorporate them through formal writ ing into the 
body of knowledge they gather from texts and lectures. 
 
I  also wanted to give them the excitement of br inging together a group of 
images for an exhibit ion at the end of the year. 
 
Sl ide 12 
 
To prepare the students for the exercise, I produced a model commentary with 
annotat ions; also  I  supplied them with a rubric by which they would be 
evaluated. These gave them concrete guides by which they should format their 
work.  I t  also provided them with an intel lectual model of the type of analysis 
and reasoning I sought.  Of equal importance, these models forced me to 
define precisely what I expected in such a way that I could articulate it to the 
students. 
 
Sl ide 13 
 
Their f irst essays were quite good, even if a few were overly dependent on my 
example.  At their request, I produced a second example and clarif ied the 
rubric to stress the importance of documentation and of cit ing sources 
correctly.  
 
A rubric also demands that I quantify work of satisfactory and even less than 
satisfactory quality, not only to just ify my grading, but also to provide students 



with clear standards for their work in advance of the assignment.   
 
Rubrics themselves are something I ideally use for al l  assignments, but I  was sure 
before I incorporated the AMICO assignment into my course, that a rubric was 
alrea dy in place.  For other assignments, they are works in progress. 
 
In the f irst semester, students produced commentaries for images from the 
fol lowing periods: ancient Egypt, ancient Greece, and Ancient Rome.  All 
periods are amply represented in the AMICO Library.  In the second semester, 
we explored the 15th and 16th centuries in both northern and southern Europe, 
the Baroque era, and the nineteenth century.  
 
Next year, I wil l  adequately pace my course to include the 20th century as well. 
 
Sl ide 14 
 
What I  would l ike to do now is  highl ight a student work form the f i rst  semester,  
and give you an idea of the type of analysis and writ ing I am looking and that 
excites me as a teacher.  While the writ ing is not polished, and has not been 
revised, i t  gives more than ample evidence of the type of thinking I am hoping 
to st imulate in my students. 
 
Sl ide 15 
 
Laura began her 350 word essay by placing Cleveland’s Dancing Lady within an 
art histor ical frame, drawing her comparison from a wel l  known piece we had 
covered in class. 
 
Sl ide 16 
 
The benefit of students having high quality images which al low for thoughtful 
examination is evident in the detailed analysis of the figure she provides here.  
 
Far  from speaking about the work with broad general izations, she becomes 
engaged with the piece, demonstrating a sense of intel lectual ownership which 
I love to read and hear from students. 
 
Sl ide 17 
 
Here, Laura draws a second example from her text, proving to me the facil ity 
with which she can assimi late new images into core information covered in 
class.  As wel l ,  she cites the inst itut ion which owns the work. 
 
Sl ide 18 
 
She continues her observations with this example.  
 
Sl ide 19 
 
Perhaps the most disappointing aspect of the project in the f i rst assignments 
was student reluctance to properly cite the sources for their ideas; however, 
since this lesson is repeated throughout the year, I can build and reinforce 



these habits--and they themselves can see their progress as writers over t ime.  
And I’m happy to say that I was successful  with al l  but the most recalcitrant 
students.   
 
 
AMICO, in turn helped me make practical sense of MLA guidelines for citing 
online sources by producing some concrete examples that made sense to my 
students. 
 
in conclusion and an important anecdote to this,   
 
Sl ide 20 
 
Bam: to quote a bizarrely famous New Orleanian . .  .   
 
I  want to share with you a surpris ing response to my end of the year evaluation 
in which I asked the question, “what do you consider to be my core values as a 
teacher in the classroom,” to which more than 75% of students responded 
“honesty and academic integrity” --or put more s imply by some--”always cite 
your sources.”  That, regardless of their f inal averages or test scores on the 
Advanced Placement exam shows that I  had a signif icant, impact on my 
students, and I attr ibute that in part to the type assignments AMICO made 
possible for me as a teacher. 
 


